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Statement of the Problem

The final step for a majority of the preservice teachers in this country to transition from students to teachers is the experience of student teaching. This experience plays a critical role in facilitating students’ understanding of their own identity as teachers, of the teaching principles and practices they intend to embody in their classrooms, and of how their students’ learn and the influences on their learning process. This is the time where student teachers are beginning to be socialized in the community of practice, the community of learners, and the intellectual work of the profession of teaching. The complications and the challenges of being a teacher are numerous. 

The student teaching experience attempts to help students bridge these challenges through a seminar experience with other student teachers and a university supervisor. The seminar experience consists of dialogue and activities to facilitate the development of a community of learners built on relationships of trust, shared passion for teaching, and a common repertoire of techniques for thinking and talking about learning and teaching. 

At the University of Colorado at Boulder, student teachers are organized into groups of five or six based on the location of the school where they are student teaching. Each group is assigned a university supervisor who evaluates their performance as teachers, who facilitates their completion of the "Teacher Work Sample", and who organizes ten seminars throughout the course of the semester to create opportunities to talk about issues of teaching, learning, and students. 

Supervisors are given the flexibility and the freedom to design the ten seminars using any topics, activities, discussions that they deem appropriate.  With the complexity of teaching, seminars should be designed with adaptability to meet student-teachers needs and interests as they arise.  This project will attempt to design a curriculum for the ten seminars that addresses universal concerns for student teachers such as classroom management as well as engaging students in learning and collaboration about the intricacies of teaching and learning.

Rationale

I have been observing two student teaching seminars this semester. The student teachers are in a group of five or six with a university supervisor that meet ten times throughout the semester to discuss teaching, learning, and students. Through this project I have designed a hypothetical syllabus for the ten student teaching seminars that allows and encourages reflection on the processes of teaching, learning and students.  The design of the seminars extends from my observations this semester and research on the formation of a community of learners and the possibilities of video technology to allow teachers to study their own practice. 

Research on the impact of being an active designer instead of a passive consumer, the participation theory of learning within a community of learners model, the biological and social foundation of how people learn, as well as the concepts of distributed cognition and social creativity have influenced the my design process.  My design is built around the assumptions of learning and collaboration.  I believe that all participants in the seminar need to have an active role in order to build upon one another’s ideas to enhance social creativity through a distributed cognition model.  In addition the pre-existing understandings of student-teachers, their apprenticeship of observation, are crucial to designing a meaningful learning environment for and with them.  I see the seminars as learner, knowledge, and assessment centered with a focus on content knowledge, pedagogical content knowledge, and meta-cognitive or reflective skills and processes.  The goal of the seminar is to facilitate the transition for student-teachers from students to teachers.  I believe reflection and video are key learning tools in this process.  While reflection has been studied within the arena of student-teaching, video is just emerging as a powerful learning tool for student-teachers to learn and reflect on the processes of teaching and learning.

Through this project, I have learned more about the complexities of designing a student teaching seminar. In the design, I have attended to the tension between students' needs and interests and the state-mandated curriculum pertaining to the "Teacher Work Sample" that students need to complete with proficiency in order to pass student teaching. I have gained curriculum design experience, which will be useful to me as a teacher educator in the future.  Currently I possess more time for research and reflection in my role as a graduate student observer in the two student-teaching seminars than I will as a professor of education. Through this process I have extended the current collaborative relationship I have with the two university supervisors I am working with this semester, which has been a positive reflective experience for all three of us. We have enjoyed engaging in the dilemmas of designing an appropriate, effective, meaningful curriculum for student-teachers and have experienced our own collaborative, community of learners.

Program Design

Student teaching seminars occur ten times over the course of a semester. Seminars last approximately two hours and are focused around dialogue and conversation. Half of many seminars focus on the "Teacher Work Sample" which is a portfolio required by the University of Colorado as well as the state of Colorado to certify that students teachers are qualified to be full-time teachers in the state. University supervisors possess responsibility for assisting students through this portfolio process which involves teaching a two to three week unit, reflecting on the unit and analyzing data evidencing student learning. The other half of the seminars typically involves dialogue about issues, problems and the complexities of the students' teaching experiences. 

What I have done through this design project is create a ten seminar series that utilizes video and reflection as tools for student-teachers' learning about teaching, students, classrooms and schools. Each seminar is organized around a theme, although some seminars would be open-ended to involve student teachers in the design process of the seminars based on what they had questions about or found meaningful in the experiences in schools. This allows all participants to be active learners and co-designers instead of “couch-potatoes”.  The three open-topic seminars would focus on video clips of the student-teachers teaching. They would frame the video for their colleagues in the seminar and would receive feedback and affirmation of their teaching practice. Often student-teachers work in different schools from the peers in the seminar and video is a way for them to see each other teach. Each seminar will involve a short written reflection at the beginning and the end of each seminar as a way to check in with individual participants. The supervisor will make comments and return the reflections to students. Discourse is the primary means of learning in a student teaching seminar and to create meaningful dialogue among participants community norms and expectations will be established on the first seminar. Community-building will be another theme running through the semester in order to facilitate our development of a collaborative community of learners. 

Student Teaching Seminar Themes

1. What does it mean to be a student-teacher? 

Introduction to the Student Teaching Seminar Experience 

Discussion on Philosophy of Teaching 

Explanation of the Teacher Work Sample 

Community-Building Activities 

2. Context of your Student Teaching Experience 

School & community context 

Student Interview Results 

3. Aligning Standards, Curriculum, & Assessment 

Mini-Lecture on standards, curriculum & assessment 

Unit Plan ideas shared and discussed 

4. Open-Topic 

Video Analysis 

5. Teaching Presence 

Article by Rachael Kessler 

What is your identity as a teacher? 

How do your students see you? How does your cooperating teacher see you? 

6. Pedagogical Content Knowledge & Practices 

Article by Lee Shulman 

Sharing of Unit Plans and one lesson plan 

7. Open-Topic 

Video Analysis 

8. Differentiation & Individualization 

Cases from students of dilemmas they face with individualizing their teaching 

9. Paradoxes of the Teaching Profession 

Excerpt from Parker Palmer's The Courage to Teach 

head vs heart; facts vs feelings; theory vs practice; teaching vs learning 

Teaching and Learning Space that is: bounded & open; hospitable & charged; voice of individual & voice of group; "little" stories of students & "big" stories of disciplines and tradition; solitude & community; silence & speech 

10. Open-topic 

Video analysis 

Course Evaluation & Reflection 
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